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SECTION A - General

Al Study-unit Code RSE5034

A2 Study-unit Title CONTEXTUAL PROCESSES IN RESILIENCE
ENHANCEMENT: CLASSROOM AND SCHOOL

A3 Level UG o00 o0l o002 o003 oo04

PG o005 ooO06

A4 ECTS Credits (min. 4 ECTS for
UG courses and min. 5 ECTS for |10
PG courses)

A5 Study-unit Type Taught
A6 Period of Study oSem 1 O Sem 2
oYR oSP/Sem 3
A7 No of occurrences in same
Once

semester
A8 Department Offering Unit Centre for Resilience and Socio-Emotional Health
A9 Faculty Responsible University of Crete, Greece
A10 Availability to Visiting Students o Yes o No
All Estimated Student Numbers 30
A12 Maximum class size
SECTION B - Rationale
Bl Is this a (please tick as appropriate):

o New Study-unit Yes

O Change to an existing Study-

unit
B2 Rationale for new unit or changes to existing unit

This study unit is necessary for enabling course participants to realise that resilience
education is not simply the result of direct teaching but also needs the contextual
support of a positive climate that stimulates and reinforces the resilient behaviour of
learners. School is one of the main life contexts and a determinant setting for life
trajectories both in the short and long term. Research on resilience and healthy
development shows that an effective approach to build resilience requires the
foundation of positive school environments. Schools and classrooms with friendly
environments, high expectations, and meaningful opportunities for students to show
responsibility, make decisions and set goals for the future, are an important source of
support for positive development, and simultaneously for the promotion of resilience
assets in children and young people. These school features are essential for the
learner's connection to learning, to school and to the community. When schools are
spaces of respect and support and there is a feeling of belonging, learners are
stimulated and more motivated for learning. Caring relationships and participation are
also vital for learning and for parentseand community involvement, and this way for
academic success.




B3 From which academic year will this unit become available/change?
2023-2024
B4 Withdrawals (new study-units only)
If this study-unit is replacing an existing one which will not be offered again, please
identify the existing study-unit here.
B5 By which Departmental or Faculty Committee has this study-unit been approved?

Department: Centre for Resilience and Socio-Emotional Health

Minuted Decision & Date: Centre Board Meeting, 13th November 2018

SECTION C - Study-unit details

C1

Name and status of Prof Anastassios Matsopoulos
Coordinating Lecturer

Co-lecturer/s (if any) and Prof Micael Ungar
status

Cc2

Is this study-unit compulsory for any programme of studies? (If in the affirmative,
please list all programmes for which this study-unit is compulsory)

European Masters in Resilience

Is this study-unit offered as an elective in any programme of studies? (If in the
affirmative, please list all known programmes in which this study-unit features as
an elective)

C3

Pre-Requisite qualifications

c4

Pre-Requisite Study-units

C5

Co-Requisite Study-units

C6

Description of this Study-unit

This study unit will introduce core dimensions and concepts related to the contextual
processes in school and classroom for resilience enhancement, from classroom
climate management to intervention with students at-risk. Participants will be
introduced to the main topics on the promotion of a positive classroom climate,
focusing on behaviour explanatory models, functional behavioural analysis and
strategies to promote a positive classroom climate.




C6

Caring relationships, their importance to fulfil learnerse needs and their impact in key

(cont.) developmental domains and how to promote these at school, constitute another topic
of this study unit. The study unit will also cover determining aspects in this area, such
as diversity and inclusion, including barriers and facilitators to the success of the
inclusion process in schools. Furthermore, it will explore the role of the teacher in the
identification and referral of students considered at risk. More specifically, this unit
unit will explore the following content areas:

Inclusion, interculturalism & responding to diversity

Collaboration/cooperative learning (horizontal and vertical collaboration)

Caring relationships and positive behaviour in the classroom (managing behaviour in
the classroom; bullying etc.)

c7 Study-unit Aims
This unit aims to address the most relevant topics related to the contextual processes
in resilience enhancement in the school setting and familiarise course participants
with;

Core concepts in inclusive education and strategies to promote successful inclusive
settings;

The importance of cooperative learning and how to plan cooperative activities in the
classroom;

The importance of caring relationships in the resilience process and effective
strategies to promote caring relationships in the classroom;

Main behaviour explanatory models, functional behavioural analysis in the classroom
and strategies to promote a positive classroom climate;

The importance of identifying the need for extra support when dealing with studentse
general and special needs.

c8 Learning Outcomes
1. Knowledge & Understanding: By the end of the study-unit the student will be
able to:

Evaluate the importance of classroom and school climate for the enhancement of
learners' resilience, making reference to the relevant literature on resilience
education

Describe the core concepts in inclusive education and the strategies to promote
successful inclusive settings

Identify the social and intellectual outcomes of cooperative learning and critically
review the advantages of using cooperative learning strategies in resilience
interventions

Critically discuss the importance of caring relationships in the resilience growth

2. Skills (including transferable [generic] skills): By the end of the study-unit the
student will be able to:

Implement strategies to promote successful inclusive settings that engage and
empower all students

Select and implement effective strategies to promote cooperative learning in the
classroom

Select and implement effective strategies to promote caring relationships in the
classroom

Appropriately identify studentes needs for additional support and access the support
without stigmatising the students using it.

Cc9 Teaching and Learning Methods

Method Number of Sessions Duration hours each

Fieldwork

Independent Study

Lectures 17 3

Performance

Placement

Practical Study-unit

Practicum




c9
(cont.)

Project

Seminar

Dissertation

Tutorials

Online learning

Group Learning

Other (please specify)

Total learning hours

51

C10

Method of Assessment (when the assessment of a study-unit comprises two or
more components, the % weighting for each component is to be clearly

indicated)

Method

Duration in hours or
length in words (as
applicable)

Percentage Wtg

Assignment

4000

40%

Analysis Task

Case Study (take home)

Case Study (exam conditions)

Clinical Assessment

Clinical Report

Classwork

Competencies

Dissertation

Essay

Examination

Oral and Written Exercises

Oral Examination

Objective Structured Clinical
Examination

Seminar Paper

Fieldwork

Logbook

Long Essay

Portfolio

Practical

Presentation

20%

Project

40%

Reflective Diary

Report

Research Paper

Thesis

Transcription

Workbook

Workshop

Other (please specify)




Ci1

Main Text/s and any supplementary readings (Please indicate whether these items
are available at the Library or otherwise, against each entry as applicable. This
information is requested for costing purposes only. Lecturers are required to ensure
that essential texts which are not available at the Library are ordered through the
normal library procedures):

Bartolo, P.A.., Hofsaess, T., Mol Lous, A., Ale, P., Calleja, C.,
Humphrey, N., Janikova, V., Vilkiene, V., Wetso, G. (2007).
Responding to student diversity: Tutores Manual. Malta: University of
Malta.

Bartolo, P.A.., Hofsaess, T., Mol Lous, A., Ale, P., Calleja, C.,
Humphrey, N., Janikova, V., Vilkiene, V., Wetso, G. (2007).
Responding to Student Diversity: Teacheres Handbook. Malta:
University of Malta.

Capuzzi, D. & Groos, D. R. (2014). Youth at-risk: A prevention
resource for counselors, teachers, and parents. American Counselling
Association.

European Agency for Special Needs and Inclusive Education, 2016.
Inclusive Early Childhood Education: An analysis of 32 European
examples. (P. Bartolo, E. Bjorck-Akesson, C. Giné and M.
Kyriazopoulou, eds.). Odense, Denmark

Garret, T. (2014). Effective classroom management: the essentials.
New York: Teachers College, Columbia University.

Kagan, S., & Kagan, M. (2009). Kagan Cooperative Learning. San
Clemente, CA: Kagan Publishing.

Rashid, N., & Tikly, L. (2010). Inclusion and Diversity in Education:
Guidelines for Inclusion and Diversity in Schools. Madrid: British
Council, in https://ec.europa.eu/migrant-integration/index.cfm?
action=media.download&uuid=2A2E663C-D4D9-2901-CF1E33D6732
D5E84.

Supplementary readings:

Bates, H., McCafferty, A., Quayle, E., & McKenzie, K. (2015). Review:
typically developing students' views and experiences of inclusive
education. Disability and Rehabilitation, 37(21), 1929-1939. doi:
10.3109/09638288.2014.993433

Bluestein, J. (2014). Managing 21st century classrooms: How to avoid
ineffective classroom practices? Danvers: ASCD.

Council of Europe (2010) Policies and practices for teaching
sociocultural diversity: Concepts, principles and challenges in teacher
education. Strasbourg: Council of Europe.

Johnson, B. (2008). Teacher...studentelationships which promote
resilience at school: a micro-level analysis of studentse views. British
Journal of Guidance & Counselling, 36(4), 385-398.

Johnson, D. W., Johnson R. T. and Holubec, E. J. (1994). Cooperative
Learning in the Classroom. Alexandria, VA: ASCD.

Lerner, R. M. (2002). Concepts and theories of human development.
Mahwah, NJ: Lawrence Erlbaum Associates.

Lerner, R. M. (2006). Developmental science, developmental systems,
and contemporary theories of human development. In R. M. Lerner
(Ed.). Handbook of Child Psychology (Vol. 1), Theoretical models of
human development (6th ed., pp. 1 - 17). Hoboken, NJ: Wiley.
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