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SECTION A - General

Al Study-unit Code RSE5036

A2 Study-unit Title WORKING WITH PARENTS AND PROFESSIONALS
IN ENHANCING RESILIENCE

A3 Level UG o00 o0l o002 o003 oo04

PG o005 ooO06

A4 ECTS Credits (min. 4 ECTS for
UG courses and min. 5 ECTS for |5
PG courses)

A5 Study-unit Type

Taught
A6 Period of Study oSem 1 O Sem 2
oYR oSP/Sem 3
A7 No of occurrences in same
Once
semester
A8 Department Offering Unit Centre for Resilience and Socio-Emotional Health
A9 Faculty Responsible University of Crete, Greece
A10 Availability to Visiting Students o Yes o No
All Estimated Student Numbers 30
A12 Maximum class size
SECTION B - Rationale
Bl Is this a (please tick as appropriate):
o New Study-unit Yes
O Change to an existing Study-
unit
B2 Rationale for new unit or changes to existing unit

Research shows that school resilience programmes that are complemented with
family involvement are more effective. This study unit can help practitioners to take
up successfully the development of collaboration with parents in the resilience
education of their children. It will enable practitioners to engage with parents as key
partners in the planning and implementation of resilience programmes at school,
home and other relevant contexts.




B3 From which academic year will this unit become available/change?
2023-2024
B4 Withdrawals (new study-units only)
If this study-unit is replacing an existing one which will not be offered again, please
identify the existing study-unit here.
B5 By which Departmental or Faculty Committee has this study-unit been approved?

Department: Centre for Resilience and Socio-Emotional Health

Minuted Decision & Date: Centre Board Meeting, 13th November 2018

SECTION C - Study-unit details

C1

Name and status of Prof Anastassios Matsopoulos
Coordinating Lecturer

Co-lecturer/s (if any) and Prof Sevgi Bayram Ozdemir
status

Cc2

Is this study-unit compulsory for any programme of studies? (If in the affirmative,
please list all programmes for which this study-unit is compulsory)

European Masters in Resilience

Is this study-unit offered as an elective in any programme of studies? (If in the
affirmative, please list all known programmes in which this study-unit features as
an elective)

C3

Pre-Requisite qualifications

c4

Pre-Requisite Study-units

C5

Co-Requisite Study-units

C6

Description of this Study-unit

This study unit addresses the issues of parental and community involvement in
school resilience programmes in early childhood and school settings. It has several
foci. Firstly, it covers the literature on the importance of parental engagement in their
children's education and on family school collaboration. Then it discusses how
communication and cooperation between home and school can be developed.




cé6
(cont.)

This is followed by an account of how parents can promote the resilience of their
children. This is complemented by a consideration of how school can promote the
resilience of parents themselves as models for their children. More specifically, this
unit will explore the following content areas:

€School-home collaboration in resilience education

€Communicating with parents in resilience building

€Supporting parentse resilience

€Working as part of a team (transdisciplinary working)

c7

Study-unit Aims

This study unit is intended to offer course participants an opportunity to develop a
deep and wide understanding of parental involvement in resilience education of their
children as well as to reflect on and improve their skills in collaborating with the
diversity of parents and community in resilience education. They will have
opportunities for considering the different ways in which diverse parents can help
their children become more resilient as well as how to enable the parents themselves
to become more resilient and thus provide resilience models for their children.

C8

Learning Outcomes

1. Knowledge & Understanding: By the end of the study-unit the student will be
able to:

Give a critical account of the literature on parental and community involvement in
children's resilience education.

€Describe and analyse the different ways in which teachers can collaborate with the
diversity of parents in the resilience education of their children.

€Describe and analyse the different ways in which parents can promote the
resilience development of their children

€Give a critical account of the potential for interdisciplinary and transdisciplinary
involvement can help schools to enhance their resilience education

2. Skills (including transferable [generic] skills): By the end of the study-unit the
student will be able to:

€Critically reflect on their past and current engagement and collaboration with
parents or lack of them

€Devise, implement and evaluate ways for building positive cooperation with families
€Devise methods for parents to engage in building resilience in their children
€Demonstrate competence in the education of parents in enhancing their own
resilience

€Demonstrate competence in engagement with other professionals and community
in the development of programmes for the enhancement of children's resilience.

Cc9

Teaching and Learning Methods

Method Number of Sessions Duration hours each

Fieldwork

Independent Study

Lectures 8 3

Performance

Placement

Practical Study-unit

Practicum




c9
(cont.)

Project

Seminar

Dissertation

Tutorials

Online learning

Group Learning

Other (please specify)

Total learning hours

27

C10

Method of Assessment (when the assessment of a study-unit comprises two or
more components, the % weighting for each component is to be clearly

indicated)

Method

Duration in hours or
length in words (as
applicable)

Percentage Wtg

Assignment

2000

60%

Analysis Task

Case Study (take home)

Case Study (exam conditions)

Clinical Assessment

Clinical Report

Classwork

Competencies

Dissertation

Essay

Examination

Oral and Written Exercises

Oral Examination

Objective Structured Clinical
Examination

Seminar Paper

Fieldwork

Logbook

Long Essay

Portfolio

Practical

Presentation

40%

Project

Reflective Diary

Report

Research Paper

Thesis

Transcription

Workbook

Workshop

Other (please specify)




Ci1

Main Text/s and any supplementary readings (Please indicate whether these items
are available at the Library or otherwise, against each entry as applicable. This
information is requested for costing purposes only. Lecturers are required to ensure
that essential texts which are not available at the Library are ordered through the
normal library procedures):

Bartolo, P.A., & Cefai, C. (2017). Parentse/carerseparticipation in
mental health promotion in schools. In C. Cefai & P.Cooper (Eds.),
Mental health promotion in schools: Cross-cultural narratives and
perspectives. Rotterdam: Sense Publishers.

Ginsburg, K., & Jablow, M.M. (2014). Building Resilience in Children
and Teens: Giving Kids Roots and Wings. lllinois: American Academy
of Pediatrics.

Kourkoutas, E. et al. (2015). Family-School-Professionals
Partnerships: An Action Research Program to Enhance the Social,
Emotional, and Academic Resilience of Children at Risk. Journal of
Education and Learning, 4(3), 112-122.

Cefai, C., Miljevi¢-Ridicki, R., Bouillet, D., Pavin lvanec, T., Milanovic,
M., Matsopoulos, A., Gavogiannaki, M., Zanetti, M.A., Cavioni, V.,
Bartolo, P., Galea, K., Simoes, C., Lebre, P., Caetano Santos, A.,
Kimber, B. & Eriksson, C. (2015a). RESCUR Surfing The Waves. A
Resilience Curriculum for Early Years and Primary Schools. A Parents
Guide. Malta: Centre for Resilience and Socio-Emotional Health,
University of Malta.

Cefai, C. & Cavioni, V. (2016). Parents as active partners in social and
emotional learning at school. In B.Kirkcaldy (ed) Psychotherapy in
Parenthood and Beyond. Personal enrichment in our lives Turin, Italy:
Edizoni Minerva Medica.

Garbacz, S. A., Swanger-Gagné, M. S., & Sheridan, S. M. (2015). The
role of school-family partnership programs for promoting student social
and emotional learning. In J. Durlak, T.

Gullotta, C. Domitrovich, P. Goren, & R. Weissberg (Eds.) The
Handbook of Social and Emotional Learning (pp.244-259). New York,
NY: The Guildford Press.

Supplementary

Downey, C., & Williams, C. (2010). Family SEAL—a home-school
collaborative programme focusing on the development of children’s
social and emotional skills. Advances in School Mental Health
Promotion, 3, 30—41.

El Nokali, N. E., Bachman, H. J., & Votruba-Drzal, E. (2010). Parent
involvement and children’s academic and social development in
elementary school. Child Development, 81(3), 988—1005.

Green, C. L., Walker, J. M. T., Hoover-Dempsey, K. V., & Sandler, H.
M. (2007). Parents’ motivations for involvement in children’s education:
an empirical test of a theoretical model of parental involvement.
Journal of Educational Psychology, 99(3), 532-544.

Israelashvili, M. & Wegman-Rozi, O. (2003). Advancement of
Preschoolers’ Resilience: The A. R. Y. A. Project. Early Childhood
Education Journal, 31(2), 101-105.

Jeynes, W. (2012). A Meta-Analysis of the Efficacy of Different Types
of Parental Involvement Programs for Urban Students. Urban
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